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Abstract
English is taught all over the world either as a foreign or second language. It is
taught as a foreign language in the Iranian educational system as well.
However, it has always been the issue that EFL programs have been developed
without conducting a systematic needs analysis from the learners’ perspective.
The present study examined the effect of employing critical needs analysis on
the learners' speaking skills improvement. To this end, 128 Iranian
intermediate learners from three language institutes were selected and assigned
to two experimental and control groups. The learners' Necessities, Wants and
Lacks through a questionnaire and semi-structured interview were
investigated. The experimental group received treatment based on the results
of the interview and questionnaire. The results of the inferential statistics
showed that the students' highest mean score was in the Necessities subdimension, followed by the Lacks, and Wants sub-dimensions which revealed
that the students' needs were mostly the items which were necessary for the
learners' use of language. In contrast, the control group received treatment
based on the pre-determined syllabus of the course. The results of an
independent sample t-test indicated that in the post-test, the speaking scores of
the participants in the experimental group were significantly higher than the
scores in the control group.
Keywords: critical needs analysis, EFL, lacks, necessities, wants
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Introduction
Speaking is one of the four basic language skills which are required to be
developed by EFL learners to communicate efficiently and effectively in
different contexts. Experts believe that since speaking is the main means of
human communication, knowing the language is considered as the ability to
communicate in that language (Lazarton, 2001). According to Lazarton
(2001), the spoken language is a demanding task since it is almost always
accomplished through interaction with at least one interlocutor. To evaluate
their improvement in language learning, EFL Learners often assess
themselves based on how well they have progressed in their spoken
language proficiency. Scholars believe that learners' fluency in speaking is
measured by his/ her proficiency in that language.
Now, the important issue is whether the current EFL courses are
appropriate as far as the students’ needs are concerned. Eslami (2010)
argues that there has always been a problem that EFL programs have been
developed without conducting a systematic needs analysis both from the
students’ and instructors’ perspectives. So, the courses should be evaluated
to understand whether or not these courses adequately prepare the students
to function properly (Nor Aslah, 2009). Accordingly, the textbooks selected
for students and the courses should be examined to meet the students’ real
needs and demands.
Many researchers have expressed their interest in employing critical needs
analysis in the area of language learning. Discovering the necessary changes
which should be performed to improve the curriculum utilizing content
specification in the field of English language learning is one of the main
purposes of conducting a critical needs analysis. As Cowling (2007) put it,
gaining deep insights and clear understanding about the current and future
needs of language learners from multiple perspectives, assisting in preparing
well-advised decisions on the objectives and the goals that a new curriculum
should address, and eventually ensuring that the curriculum content matches
the students’ needs as precise as possible are among the main purposes of
conducting English language critical needs analysis for students.
Accordingly, Kaur (2007) states if EFL instructors do not have
information about their students' needs, developing a curriculum gets a
challenging and demanding task causing many problems in learning and
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teaching the language. To prevent those problems, teachers’ attention and
effort should shift to needs analysis which is a process of collecting and
analyzing information about learners to set goals and determine the contents
of a language curriculum according to the needs of those learners (Richards,
2001). Needs analysis is an integral part of any course which is employed
for designing the syllabus, developing materials, and determining teaching
methods.
Although there are different approaches to need analysis, however, to
interrogate the traditional support provided by needs analysis, Benesch
(1996) proposed critical needs analysis. Critical needs analysis made room
for English teachers and students to question academic assignments and
pedagogy. Critical need analysis supposes that to achieve greater equity and
democratic participation, the existing program should be evaluated. It gives
the opportunity for students to consider their options rather than just
fulfilling expectations.
As Benesch (2012, p.1) quoted, in critical need analysis students are
considered as active agents who can interrogate course requirements and
cooperates in preparing the curricula. It not only accepts that the students
need help but it also believes that students should act as change agents
within the system. Critical needs analysis follows Benesch’s (2001)
recommendations, focusing on power relations, democratic participation,
and accepting students as active members of society. In this context, CNA is
a component of critical pedagogy since it is being employed to identify
inequalities and encourage learners to question and democratize their own
learning process.
Scholars believe that materials designers may provide a range of probable
input in order to offer flexibility in content. However, it is the responsibility
of teachers who should examine the benefits of their course material
planning for EFL learners and make their minds as to whether it is worth the
time and effort. Based on this ideology, Eslami (2010, p.7) investigated the
needs of Iranian EAP students from different disciplines and focused on the
discrepancies between students' and instructors' perceptions of students'
language learning needs and problems in EAP instruction and delivery. The
results indicated that instructors may not always be the best judges of
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students' needs and challenges. The students' and teachers' perceptions
provided evidence for conducting critical needs analysis.
The findings from numerous studies (e.g., Aladdin, 2016; Jeong & Kim,
2012; Ratnah, 2013; Siragih, 2014) on conducting a needs analysis to design
teaching materials reported that the identification of necessary components
in planning course material can be determined through a need analysis.
A needs analysis survey conducted by Chowdhury and Haider (2012) used
forty undergraduates and four EAP teachers and reached to the conclusion
that the existing courses have major drawbacks in addressing learners' needs
and in employing the acquired skills for both professional and academic
purposes. Chowdhury and Haider (2012) recommended that by
incorporating the relevant materials to subjects and by putting more
emphasis on productive skills, the current EFL materials would be
improved.
In another study, Moattarian and Tahririan (2014) studied ESP in the
tourism management field and the results indicated that participants
preferred integration of all four skills in the textbook of this course. It was
also found that neither students nor teachers believed that current ESP
courses address their specific needs.
In a similar study, Moiinvaziri (2014) investigated perceptions of students
regarding their needs, objectives, attitudes, learning habits, and expectations
in the ‘General English’ course in Iran. 171 undergraduate students
participated in this study. The students’ responses were analyzed employing
descriptive methods of analysis (frequency distribution and the mean) and
the independent samples t-test. The obtained results indicated that they
considered speaking skills, especially pronunciation as the most problematic
skill for them. Also, the learners were not satisfied with what was taught by
their teachers.
Many studies have been conducted on the learners’ needs analysis in the
EFL context of Iran. For example, Nemat Tabrizi and Mojoudi Renani
(2016) studied the perceptions of mechanical engineering students regarding
their present and target situation academic language needs. They showed
that the participants had problems with most language skills and sub-skills
and that their professional needs in the target situations are not met.
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Although several studies have investigated the effect of critical needs
analysis on language learners, some issues have remained unexplored or
under-explored. Some niches in the literature can be investigated to
contribute to the body of foreign language acquisition. Previous studies have
touched upon the issue, but there is no comprehensive study that has
investigated the way teaching based on critical needs analysis can improve
the speaking quality of intermediate EFL learners. Hence, to address the
gaps in the literature, this study employed aimed to diagnose the speaking
needs of Iranian intermediate learners. Unlike previous studies, in this study,
critical pedagogy and critical thinking in education were addressed. Thus,
the current study answered the following question:
RQ: Does employing critical needs analysis enhance Iranian intermediate
learners' speaking skills?
Method
Participants
This study included a sample of 128 Intermediate learners and four
English teachers in three institutes in Isfahan. The participants were both
male and female intermediate students registered in the classes for the
academic year 2019-2020. The participants’ age ranged between 18 and 25.
Then, they were divided randomly into experimental and control groups of
64 students in each group, all of whom were native Persian speakers.
Instruments
The following instruments were used to collect the data.
Oxford Quick Placement Test (OQPT)
To have homogeneous participants, the OQPT placement test was
administered at the first step of the study. OQPT is a standardized placement
test in English, designed by Allan (1992). This test included sixty questions
in a multiple-choice format which can provide an overall estimate of the
proficiency level of the participants. By conducting the OQPT, the
researchers could have a more clear view of what level the students were at.
Speaking pre- and post-tests
The speaking tasks in this study were taken from Solution series, third
edition (Tim Fella & Paul A Davies, 2017). The speaking data for the pre-
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and post-test was collected in the first and last three sessions of the semester
by each teacher in the presence of the researcher. To gain the speaking
scores in the pre- and post-tests, the teacher interviewed three students at the
end of each session which took six sessions for each class to be completed.
Finally, the teacher and the researcher assigned scores to the students’
speaking while performing the speaking task. To estimate the inter-rater
reliability for the achieved speaking scores, the Pearson correlation was
employed. It was .82 which was high for inter-rater consistency.
Based on the results of the questionnaire and interview, the students
received treatment during one semester of language learning which took 2.5
months. In the employment of the treatment, the necessities, wants, and
lacks the students were considered. The control group was taught according
to the pre-determined syllabus of the institute.
Researcher-made Questionnaire
A researcher-made questionnaire that was designed based on the relevant
literature and previous studies (Al-Hamlan, 2015) was distributed among
the participants. The questionnaire was a 5-point Likert scale. The students
were asked to rank each item using a 5-point Likert scale. A higher item
score was the indication of a more favorable attitude. To ensure the
comprehensibility and clarity of the items, the questionnaire has been
piloted before the data collection phase.
The categorization of the questionnaire items was based on the
Hutchinson and Waters' needs classification. Necessities are what is
necessary for the learner's use of language, Lacks refers to what the learners
lack and Wants are what the learners wish to learn. The value of Cronbach's
Alpha for each sub-dimension was calculated. This was utilized via SPSS
(version 16.00) to determine the internal consistency of the items. In terms
of validity, two university teachers provided their feedback about it. Figure
1 shows Hutchinson and Waters’ (1987) needs classification.
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Figure 1. Hutchinson and Waters’ (1987) Needs Classification

Based on this classification (Figure 1), needs are classified into two
categories of target needs and learning needs. Target needs are categorized
into three individual parts: necessities, lacks, and wants.
Semi-structured Interview
Moreover, the researcher conducted a semi-structured interview with 28
students in both groups. The interviews with females and males were faceto-face. For interviews, the time commitment was no more than 15 minutes.
The researcher recorded the interviews and subscribed them later for further
analysis. The interview consisted of six questions regarding the speaking
skill. To obtain the face validity, two university teachers provided their
feedback about the interview questions. The face validity was achieved by
verifying the interview questions to measure what they are intended to
measure. The interviewer interviewed the students to gather sufficient data.
The utterances were analyzed by another researcher inductively and intercoder reliability of .78 was achieved. (For further information about the
interview questions see Appendix B).
Research Design
The present study employed a mixed-method research approach (both
qualitative and quantitative) to investigate the issue of critical needs
analysis. The mixed method helps to analyze the data in all possible ways. It
provides a deeper and greater insight into the study, which helps the
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researcher gain a broader view of the fact. The participants of the study were
assigned to the experimental and control groups randomly to examine the
effect of critical needs analysis on their speaking gain scores. In so doing, a
pre-, post-test design was utilized to examine the effect of the independent
variable (treatment) on the dependent variable (gain score).
Procedure
The whole process of the data collection and treatment employment took
four months. The data collection started with the Quick Oxford Placement
Test which was administered by the researcher before the commencement of
the new semester. The students were randomly assigned to two groups
named as experimental and control groups based on the scores of QOPT in a
way that both groups had the same level of students regarding the QOPT
results. At first, at the beginning of the term, the questionnaires were given
to the experimental and control group which consisted of twenty items about
the learners' Necessities, Wants, and Lacks in learning speaking skill. In
addition to the questionnaire, an interview concluding six questions was
given to 28 students in both groups.
Between the pre- and post-tests, the participants received treatment that
lasted for two and a half months. In the seven treatment sessions, in the
experimental group, the instructor taught the speaking parts of the book
based on the students’ needs stated in the questionnaire and interview. The
speaking tasks employed in this study were taken from the Solution series
(Fella & Davies, 2017).
In the control group, the teacher taught the speaking part one session in a
week. Each unit included the speaking part about a specific topic or
situation which started with photo description. The teacher began the unit by
asking students to look at the photo and expressed their idea about the
question which was raised. The students worked in pairs to describe the
photo meanwhile the students took notes and answered some questions
following the photo. Then, the students raised their hands and expressed
their opinions about the photo with what they wrote as the answer. In the
next part, the students listened to an audio about the photo and they
compared their answers. The teacher randomly asked the students to read
their responses. The unit continued with the vocabulary part and the
students completed some incomplete sentences with given vocabularies. The
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next part included a box with some phrases and speaking strategies that
students should have memorized. This section continued with the
pronunciation part which the teacher played the audio and the students
repeated the phrases. They copied the intonation and stress. The speaking
part finished with a pair work exercise which asked the students to work in
pairs using the phrases and vocabularies which they had learned in speaking
part, they took turns and answered the questions. In this part, the teacher ran
a group discussion and each student had a chance to express his/her idea.
On the other hand, in the experimental group, besides these speaking
activities of each unit, the teacher employed some extra activities. The
activities were selected according to their frequencies in the questionnaire
and interview results. Due to the time limitation in the class, the attempt was
made to select the feasible activities as well as the ones which could cover
the other stated needs. The teacher used activities such as debating, roleplaying, and watching video clips alternatively during the term. These
activities could meet the students' needs concerning to their need in
speaking. These activities took the last 15 minutes of the class time. To
manage the class time for employing the aforementioned activities, the
teacher skipped some redundant parts of the unit or asked the students to do
some exercises at home.
One session in a week the teacher determined a controversial topic and
asked the students to be prepared for debate. The teacher assigned the
students into two groups and assigned a side of an argument. One group
prepared the case in favor and the other against it. The students were
supposed to search, find the related vocabulary, check their pronunciations,
and make themselves ready to have a debate with their classmates. At the
end of the session, two groups sat in two rows in front of each other. One
group started the debate by presenting its view. After listening to their
arguments, the teacher stopped the debate, returned to the next group to start
their arguments. The teacher moved along the class, wrote the related
vocabularies on the board, and monitored their performance. At the end of
the debate, he provided feedback about their vocabulary, sentence structure,
and pronunciation. In the end, the teacher asked the students to read the
words on the board aloud and ask their questions.
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The next activity provided by the teacher was role-playing. To perform
this activity, the teacher divided the students into groups of two. The teacher
gave a topic to each group. The students created the dialogue in minutes.
They practiced for a few minutes. The teacher asked each pair to perform
the situation in front of the class while other pairs gave comments and
suggestions. Finally, the teacher gave comments after all groups performed.
Playing video clips was another activity teachers employed in the
experimental group. For this purpose, the teacher selected video clips from
Ted talk. The teacher attempted to choose the daily topics and topics which
the students were familiar with. Before playing the clip, the teacher set a
goal for what the students were about to watch by writing some questions on
the board for the students to answer at the end of the clip. The teacher
paused the clip to give the students time to reflect. After watching a few
minutes, the teacher paused the video to ask students to discuss what they
just saw, wrote down reflections, or answered the questions that the teacher
provided. Then, the teacher played the clip till the end. Finally, the teacher
asked the questions and elicited the students' responses.
Results
To analyze the obtained data from the pre and post-test, a paired sample ttest was employed in addition to descriptive statistics to examine the
students' speaking improvement after the employment of treatment.
Furthermore, an independent sample t-test was used to examine the
difference between the pre-test of the experimental and control groups in
their speaking skill. Since there was no significant difference between the
two groups in the pre-test, the independent sample t-test was conducted for
two groups in the post-test. Additionally, to make sure about the scoring
process of the pre-test and post-test in speaking task, in addition to the
researcher, a teacher who was familiar with the scoring rubric assigned
scores to the transcriptions, and inter-rater reliability was computed by the
use of Pearson correlation.
The interviews' transcripts were thematically analyzed. The data
underwent an inductive categorization procedure. The categories included
sub-dimensions of the learners’ preference, teacher's techniques, learners'
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problems, techniques to improve skills, suggestions for better learning, and
learners' expectations.
The questionnaire was analyzed using SPSS (version 16.00). The
frequencies, percentages, means, and standard deviations of the students’
responses for each statement in the questionnaire were recorded. The
speaking needs analysis questionnaire consisted of three sub-dimensions of
Necessities, Lacks, and Wants with different questions in these three parts.
The value of Cronbach's Alpha for each sub-division was calculated. This
was utilized by SPSS (version 16.00) to estimate the internal consistency of
the items. The Necessities sub-division with questions 1-6 had the reliability
coefficient of 0.89 which indicated this part of the questionnaire had
acceptable reliability. The reliability of Wants sub-division with questions
7-12 came out to be 0.84 and the Lacks sub-division with questions 13-20
was estimated as 0.84. Two teachers ensured the accuracy of the Persian
translation by providing their feedback about it. Accordingly, before the
questionnaire went live, some amendments had taken place.
As indicated in Table 1, the speaking questionnaire consisted of three subdimensions of students' Necessities, Wants, and Lacks. The students were
supposed to rank each item using a 5-point Likert scale (SA: Strongly
Agree, A: Agree, N: Neutral, D: Disagree, SD: Strongly Disagree). A
higher item score indicated a more favorable attitude.
Table 1
Frequencies and Means of Speaking Questionnaire's Sub- dimensions
Category
Frequency
StronglyAgree Agree Neutral Disagree StronglyDisagree
209
54
157
222
Necessities 254
229
170
30
254
222
Wants
184
184
77
166
157
Lacks

Mean
3.13
2.93
3.09

Table 1 shows that the students' highest mean score was in the Necessity
sub-dimension (3.13). Most of the students wanted to speak about daily
subjects (4.00). This was followed by the need to have more opportunities
to speak in class (3.89), the delayed correction of the teacher (3.39), the
correction of mistakes by themselves (3.26), and to have more emphasize on
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pronunciation (3.17). The students expressed their disagreement about
speaking without regarding the pronunciation (2.18) and speaking without
regarding the grammar (2.02).
The next highest ranked subdivision was related to students' Lacks (3.09).
Mostly the students complained about their inability to speak when they had
limited knowledge about the topic (3.95). The students complained about
their lack of chance to speak in group discussions (3.41). They expressed
their fear to make errors while speaking (3.40). The students did not feel shy
about speaking English in the class (2.78). They believed the speaking
activities were at the same level as the students' level (2.55). The students
did not think that the speaking part of the class was boring (2.49).
The last sub-dimension was about the students' Wants (2.93). The students
agreed that in group discussions they had more chances to speak (3.64). The
students suggested having extracurricular speaking activities outside the
classroom (3.56). The students preferred debates (3.55). The students
wanted the teacher to be a facilitator (2.87). The participants did not agree
with speaking individually (2.83). They did not like to use their native
language while speaking in the class (2.73) or playing games in class (2.63).
Figure 2 gives information about the frequency of provided answers by the
students in each sub-dimension.
300
254

245

229

222
184 184

157 166

250

222

209
200

170

157
150
100

77
54
30

50
0
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Figure 2. The Frequency of the Students’ Answers in each Sub-Dimension
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As it is clear in Figure 2, the students strongly agree with the items in
necessities followed by lacks and wants sub-dimensions respectively.
Table 2 reveals the participants’ perceptions of the interview questions.
The results of the thematic analysis of the interviews indicated that there
were some themes mostly stated by the students. As illustrated in Table 2,
the learners' preference was the theme mentioned by most of the students in
answering the first interview question.
Table 2
Frequencies and Means of Speaking Interview's Sub-dimensions
Category
Frequency
Learners' preference
Teacher's techniques
Learners' problems
Key techniques to improve skill
Suggestions for better leaning
Learners' expectations

68
42
65
51
57
55

Regarding the learners’ preference, in their responses, the students reported
that they preferred to learn to speak through watching native speakers'
talking (64.29%), role-playing (50.00), listening to authentic conversations
(46.43), speaking with native speakers (39.29), watching the news (28.57),
and using language lab (14.29).
The next interview question (Table 2) dealt with the way the students
preferred the teacher to contribute to speaking. They reported that they
wanted the teacher to use video clips (53.57%), provide feedback on their
speaking performance (42.86%), create interaction among the students
(32.14%), and provide extra books (21.43).
Another theme mentioned by the students was their problems which
referred to the third question. In their responses to this question, the students
stated that they faced problems in speaking such as word pronunciation
(64.29%), tenses (53.57%), sentence structure (46.43%), multiple meaning
words (39.29%), and inability to answer questions (28.57).
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The fourth interview question asked the students to express the key
techniques to improve their speaking skill. In their responses to this
question, the students claimed that the key techniques to improve their
speaking skill were giving summary (57.14%), speaking with native
speakers(50.00%), studying more lessons to practice speaking (42.86%),
learning English from an earlier age(17.86%), and doing more homework (
14.29).
In response to the fifth question regarding the students' suggestions, the
students provided answers such as: I want to have debate in the class
(53.57%) and apply technology in class (46.43); I need to communicate
more with my classmates and the teacher in the class (42.86%); I wish to
learn more new words in different fields (35.71%); and I want to have more
lessons for this course (25.00%).
The last interview question dealt with the learners' expectation from their
instructor. The answers provided by the students were as follows: I expect
the teacher to care about his job (60.71%), to allocate specific time for
questions (53.57%), to have high level of competency (46.43%), and to make
the course interesting and entertaining (35.71%).
As depicted in Table 3, the result of the independent sample t-test
indicated that there was no significant difference in the pre-test between the
two groups, t=.203, p<.05. It shows that the mean difference was not
significantly high between the two groups (M=.295). That means there was
no significant difference in the performance of two groups in the pre-test.
Table 3
Between Group Comparisons of Two Groups in the Pre-test
Paired Differences

Experimental
Control Group

Mean
Difference

Std.Error Difference

.203

.193.295

t

df

Sig. (2-tailed)

-

Pre-test
.689

126

.492

As provided in Table 4, the result of the independent sample t-test
indicated that there was significant difference in the post-test of the two
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groups, t=11.02, p<.05.The mean difference in the post-test was
significantly high between the two groups (M=2.375).That means there was
a significant difference in the performance of two groups in the post-test.
Table 4
Between Group Comparisons of Two Groups in the Post-Test
Paired Differences

Experimental
Control Group

Post-test

Mean
Difference

Std. Error
Difference

2.375

.193.215

t

df

Sig. (2-tailed)

11.02

126

.000

Considering the students' needs in teaching the speaking skill was
successful in improving the participants’ speaking ability in the
experimental group after receiving the treatment, as indicated in Table 5.
Table 5
Within Group Comparisons of Experimental Group
Paired Differences

Experimental
group

Pretestposttest

t

Mean

Std.
Deviation

Std.Error
Mean

2.922

1.546

.193.193

df

Sig. (2tailed)

-15.118 63

.000

The result of the paired-sample t-test in Table 5 reveals that the post-test
mean score of the students in the experimental group was significantly
higher than their pre-test scores , t=-15.118, p<.05. The result of the pairedsample t-test indicated that the students outperformed in the post-test
(M=2.922).
As shown in Table 6, the results of the paired-sample t-test indicated that
the post-test mean score of the students in the control group was not
significant, t=-6.43, p<.05.
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Table 6
Within Group Comparisons of Control Group
Paired Differences

Control
group

Pretestposttest

t

Mean

Std.
Deviation

Std. Error
Mean

.734

.913

.114

df

Sig. (2-tailed)

-6.437

63

.000

The results in Table 6 indicated that the post-test mean score of the students
in the control group was not significant comparing to their performance in
the pre-test (M=.734).
Discussion
The present study was conducted to investigate the possible effect of
employing critical needs analysis on intermediate learners' speaking
improvement. As the results of this study showed, the involvement of the
learners in the specification of the program by employing critical needs
analysis, knowing about the students' necessities, wants and lacks, and
finally, their application in designing the material and specification of
methods employed by teacher in EFL class is of importance and can help
improve their speaking performance. The results of the questionnaire
analysis indicated that in necessities sub-dimension some items rated higher
compared to others. One was topic familiarity. The students stated that they
prefer to speak about daily and familiar topics. In the present study, it was
shown that the more students were familiar with the subject, the more they
were able to speak in the class. The results demonstrated that topic
familiarity made statistically significant contributions to effective speaking
performance. Concerning the effect of topic familiarity on speaking, the
results of the study were in line with Shabani (2013).
The next highly rated item in necessities sub-dimension referred to the
type of feedback provided by the teacher. Mostly the students believed that
they wanted the instructor to correct them afterward. In other words, they
preferred delayed feedback. They believed that the instructor's interruption
when correcting them immediately distracted the students and as a result,
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they could not speak fluently. As the results indicated, the type of corrective
feedback employed by the teachers affected the students' speaking
performance. Immediate correction intimidates students and makes them
lose the train of thought and results in their discouragement. What this study
suggested like the results of the study conducted by Rahimi and Dasjerdi
(2012) was that correcting students' errors with delay can have greater
impact on the intermediate EFL learners to enhance their speaking ability.
As the teacher observed, when the students' errors were treated with some
delay they had a lower level of anxiety in speaking performance.
Additionally, the students stated that self-correction to be more beneficial in
their speaking performance. In this way, they could take charge of one's
learning. As Bhattaacharya and Chauhan (2012, p.24) state, when the
students correct their performance, they feel a sense of achievement.
The next item in necessities sub-dimension which the students believed to
be important in their speaking performance was their wish to have more
pronunciation practice. James (2010) and Pourhosein Gilakjani (2012)
stated that speakers have understandable pronunciation when other persons
can understand what they say and the speaker’s English is good to listen to,
that is, the speaker is comfortably intelligible. Therefore, teachers should
encourage their learners to speak English clearly and understandably.
The second part of the questionnaire required information on the students'
Wants. Among the activities which students considered beneficial, the
debate, extracurricular discussions, and group discussions were rated higher
comparing to other items. In Group discussions, debates and extracurricular
activities each student had the opportunity to become more actively engaged
in learning. The improvements in the students' speaking scores in the posttest were not the only thing showing the success of the treatment. Moreover,
the improvements in the students' engagement and enthusiasm, experienced
during the research were of importance as well. In a group, the students had
more opportunities to use English among themselves and practiced speaking
which increased their confidence. Additionally, learning in the group
improved their vocabulary mastery. It gave students a non-threatening
condition. The results of the students' performance in the post-test showed
that, as Sebald’s (2010) study revealed, the students who participated in

66

The Effect of Employing Critical…

Zafari et al.

extracurricular and group discussions were more likely to have higher
academic achievements.
The last part of the questionnaire dealt with the students' lacks. The
most encountered problems were their inability to speak due to the lack of
sufficient knowledge, lack of opportunity to speak in group discussions, and
the fear of making errors. Ur (1996) proposed EFL learners' problems as
inhibition, that is, the time when the students are anxious about making
mistakes, they are fearful of criticism, or simply are shy, the next is when
the students have nothing to say, and the last problem is low or uneven
participation because of the large classes that some learners tend to
dominate. The findings of this study were in line with the findings of
Grengerson and Horwitz (2009), indicating that being afraid to make errors
was among psychological factors affecting negatively students' participation
in speaking class.
The results of the interview questions were corroborated by the
questionnaire results. By the thematic analysis of the interview questions
and classification of the themes, some issues were achieved. With regards to
the learners' preferences in the interview questions, it was found that they
desired activities such as using technology, speaking with native speakers,
watching authentic conversations, listening to authentic conversations, roleplaying, and watching the news. The second question in the interview dealt
with the teacher's techniques. As the results indicated, the students expected
the teacher to use video clips, create interaction among students, and
provide extra books, as well as feedback.
To answer the third interview question, considering the problems learners
faced, it was concluded that the students mostly believed they had problems
in tenses, word pronunciation, sentence structure, and multiple-meaning
words. Pronunciation plays a vital role in foreign language learning since it
makes EFL learners more competent in communication. According to
Morley (1991, p. 488): "intelligible pronunciation is a vital component of
communication competence”. Numerous studies (Alamri, 2005; Alharby,
2005) have emphasized the difficulties EFL learners face regarding their
language skills as a common problems in EFL classes.
When the students were asked about key techniques to improve their
speaking skills, they mentioned giving a summary, studying English from
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an earlier age, speaking with native speakers, studying more lessons, and
having more homework could have an overall positive impact on their
speaking learning and improvement.
Considering the next question in the interview which asked for the
students' suggestions, they commented: learning more new words in
different fields, applying technology in class, telling stories, communicating
with classmates and the teacher, and studying more lessons. This means that
they had a positive attitude toward improving speaking skill. Thus, fluency
in speaking and mastering this skill requires more practice to get the desired
level. Many researchers (e.g., Liton, 2012; Read, 2008) addressed the
benefits of using technology in improving the teaching methods for EFL
learning. They stated technology can increase learners' motivation for
learning, provide students with authentic materials, lead to entertainment in
learning, give autonomy in learning besides the students can learn at their
own pace. Also, the inclusion of stories in the curriculum is recommended
by many scholars (e.g., Alamry, 2005; Alharby, 2005; Zaeri&Khalessi,
2011).
As the interview results indicated, salient learners' expectations from the
teacher were: making the speaking part interesting in the class, caring about
his job, allocating specific time for questions, and having a high level of
competency. However, comprehensive reform in the curriculum, the
teachers’ roles, the institute, and the students’ perception is needed to
improve language learning in an EFL context since in most EFL contexts
the curriculum is still far from the international standards of syllabus design
(Dooey, 2010).
The results of this study were in line with the findings of numerous studies
that provide suggestions on how to improve language skills. Liton (2012),
Ereksoussy (1993), Alharby (2005), and Alamri (2008) have suggested that
extra practice and extracurricular activities in language skills should receive
much attention. Additionally, much attention should be paid to the use of
technology in language classes, communication with classmates, and the
increase in vocabulary size. The findings of this study, like the studies
conducted by Atai (2000), Ferris and Tagg (1996), and Mazdayasna and
Tahririan (2008) revealed that to prepare the students most efficiently for
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the tasks and expectations that lie ahead of them, the investigation of the
students' precise needs is important.
As it can be concluded from the obtained results of this study, the
application of critical needs analysis provides the teachers with deep insight
into students' Necessities, Wants, and Lacks in the learning process.
Besides, it assists the teacher to have a clear idea about the techniques and
strategies that can be employed to increase the students' benefit of the
course syllabus. So, if the teacher wants to fulfill the students' needs, he
should make some changes in the class materials. Making necessary
changes in the learning process is impossible without the consideration of
the curriculum. However, if a teacher wants to change the course material,
he/she should make sure that the new changes correspond to the existing
curriculum. So, it seems to be a very complicated task.
On the whole, it seems that administrators and instructors should not be
considered as the only sources of curriculum design because their diagnoses
of the learners' needs may not be precise. Also, since the learners have
access to a great amount of information, their perceptions about what a good
English course can be has gradually changed. There are a lot of factors that
can influence the students’ idea about what a good English course is and
students should be encouraged to become involved in identifying their own
needs and wants.
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Appendices
Appendix A.
Table 1.
Frequencies of Speaking's Questionnaire Responses

Necessities

S

Statements

SA

A

NS

D

SD

1

I like the teacher puts more
emphasize
on
pronunciation

F

38

27

5

35

23

%

29.69

21.09

3.91

27.34

17.97

I like the teacher gives me
the
opportunity
to
correct
my
errors
myself.
I like the teacher corrects
me afterward.

F

39

33

7

20

29

%

30.47

25.78

5.47

15.63

22.66

F

36

43

9

15

25

%

28.13

33.59

7.03

11.72

19.53

4

I prefer to speak without
regarding the grammar.

F

12

15

2

33

66

%

9.38

11.72

1.56

25.78

51.56

5

I prefer to speak without
regarding
the
pronunciation.

F

14

16

9

29

60

%

10.94

12.50

7.03

22.66

46.88

I prefer to speak about
daily subjects.

F

57

38

16

10

7

%

44.53

29.69

12.50

7.81

5.47

7

I want more opportunities
to speak English in
class.

F

58

37

6

15

12

%

45.31

28.91

4.69

11.72

9.38

8

I

prefer
to
speak
individually in the
class.
Everyone gets to speak
when we have group
discussion.

F

28

25

7

33

35

%

21.88

19.53

5.47

25.78

27.34

F

44

48

3

12

21

%

34.38

37.50

2.34

9.38

16.41

Sometimes we play and I
think that develops my
speaking ability.

F

25

21

5

36

41

%

19.53

16.41

3.91

28.13

32.03

I like to use my native
language when I don’t
know the word in
English.
I
like
to
have
extracurricular
discussions
in
the
classroom.
I prefer to have debate
activities in the class.

F

25

23

2

48

30

%

19.53

17.97

1.56

37.50

23.44

F

48

35

3

25

17

%

37.50

27.34

2.34

19.53

13.28

F

49

37

2

15

25

%

38.28

28.91

1,56

11,72

19.53

I want the teacher to be the
controller rather than
facilitator
in
class
discussions.
I feel shy of speaking
English in the class.

F

33

17

8

40

30

%

25.78

13.28

6.25

31.25

23.44

F

21

27

8

47

%
F

16.41
32

21.09
43

6.25
14

36.72
22

%

25.00

33.59

10.94

17.19

13.28

2

3

6

Wants

9

10

11

12

13

14

Lacks

15
16

I am afraid to make errors.

3.17

1.543

10

3.26

1.579

9

3.39

1.491

8

2.02

1.363

20

2.18

1.417

19

4.00

1.177

1

3.89

1.347

3

2.83

1.553

12

3.64

1.451

18

2.63

1.547

15

2.73

1.489

14

3.56

1.484

4

3.55

1.562

5

2.87

1.554

11

25

2.78

1.408

13

19.53
17

3.40

1.377

7
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I can't speak when I have
limited
knowledge
about the topic.

F

57

36

16

10

9

%

44.53

28.13

12.50

7.81

7.03

18

Every student doesn’t have
a chance to speak in
group discussions.

F

36

40

12

20

20

%

28.13

31.25

9.38

15.63

15.63

19

The speaking activities are
not the same level as
the students' level.

F

20

17

15

35

41

%

15.63

13.28

11.72

27.34

32.03

The speaking part of the
class is boring.

F

18

21

12

32

45

%

14.06

16.41

9.38

25.00

35.16

20

3.95

1.235

2

3.41

1.439

6

2.55

1.468

16

2.49

1.463

17

Appendix B.
Interview Questions
The following are the six interview questions which are categorized
inTable 2 (Appendix 3) based on the students' responses:
1) Which way do you prefer to learn speaking skill?
2) Which way do you want the teacher to apply in teaching speaking?
3) What are the key problems you face in speaking skill learning?
4) In your opinion, what are the key things to improve your speaking
skill?
5) What are your suggestions for better learning?
6) What are your expectations from the instructor?
Appendix C.
Table 2.
Frequencies of Speaking's Interview Responses
topic

percent

frequency

having English lab
role playing
watching native speakers' talking

14.29
50.00
64.29

4
14
18

listening to authentic conversations
speaking with native speakers
watching news

46.43
39.29
28.57

13
11
8

teachers'
techniques

employing video clips
creating interaction among students
providing extra books
providing feedback

53.57
32.14
21.43
42.86

15
9
6
12

Learners' problems

tenses
word pronunciation

53.57
64.29

15
18

Learners' Preference
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key
techniques
to improve skills

suggestions
for better learning

expectations
instructor

from
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sentence structure
inability to answer questions
multiple-meaning words

46.43
28.57
39.29

13
8
11

speaking with native speakers
studying English from an earlier age
giving summary
having more lessons for speaking

50.00
17.86
57.14
42.86

14
5
16
12

doing more home works

14.29

4

learning more new words in different
fields
applying technology in class

35.71

10

46.43

13

Conducting debate in class

53.57

15

communicating with colleagues and
teacher
studying more lessons for this course

42.86

12

25.00

7

making the course interesting and
entertaining
caring about his job

35.71

10

60.71

17

allocating specific time for questions

53.57

15

having high level of competency

46.43

13
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